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Reading	in	non-dedicated	settings	outside	home		Non-dedicated	settings	outside	the	home	can	also	be	described	as	public	spaces	in	 the	 widest	 sense,	 which	 are	 by	 definition	 likely	 to	 be	 shared	 with	 others.	Indeed,	 participants	 most	 often	 mentioned	 the	 social	 dimension	 of	 reading	 in	relation	 to	 this	 type	 of	 setting,	 and	 highlighted	 its	 importance	 for	 the	 reading	experience.	In	addition,	although	other	reading	supports	(print	books,	e-readers)	were	 frequently	 mentioned,	 reading	 on	 smartphones	 emerged	 as	 the	 most	distinctive	practice.			
“I	 read	the	most	on	my	smartphone	and	 it	 is	always	online,	 so	 I	 read	
anywhere.	The	place	and	device	depend	on	the	content	I	am	reading.”	PT4		The	 impact	 of	 mobile	 phones	 on	 public	 spaces,	 and	 changing	 norms	 and	conventions,	 has	 been	 exhaustively	 researched	 (Fortunati,	 2002;	 Ling,	 2004).	Currently,	 smartphones	and	other	portable	devices	are	 fully	 integrated	 in	daily	routines	 and	 are	 frequently	 used	 in	 social	 situations,	 going	 from	 exception	 to	norm	 (Lee,	 2013).	Our	 participants	 recognise	 disadvantages,	 such	 as	 the	 small	screen,	 or	 their	 potential	 for	 distractions,	 but	 they	 also	 stress	 the	 embodied	versatility,	mobility,	and	convenience	afforded	by	smartphones.		
“I	take	the	phone	[for	poetry	reading],	because	it’s	smaller,	mobile	and	
I	find	it	easier…	and	also	I	 like	the	way	text	on	the	phone	has	shorter	




school	 I	 read	 books	 on	 the	 phone,	 and	when	 I	 read	 a	 [print]	 book,	 I	
prefer	 to	 do	 that	 during	 breaks	 when	 I	 have	more	 time	 and	 peace.”	HR3		The	 type	 of	 reading	 most	 typically	 associated	 with	 phones	 was	 also	 specific.	More	common	than	extended	sessions	of	deep	reading	(Wolf	&	Barzillai,	2009)	was	the	discontinuous	reading	of	bits	and	snippets	whenever	one	has	some	time	(Hupfeld,	 Sellen,	 O’Hara,	 &	 Rodden,	 2013).	 Often,	 participants	 reported	 to	 use	smartphones	 for	keeping	up	to	date	with	news	or	social	media,	but	 there	were	also	cases	of	reading	longer	texts	for	studying	and,	above	all,	leisure.			
“I	read	a	lot	on	my	phone.	[…]	Some	of	these	are	long-form	texts.	I	have	
a	large	screen,	that's	convenient	for	reading.”	CZ2	
“I	 believe	 that	 the	 key	 for	 reading	 on	 your	 smartphone	 is	 the	
momentary.	 [...]	 I	 carry	 books	 with	 me	 [digital	 books	 in	 the	smartphone]	and	if	I	have	15	free	minutes,	I	read.”	PT5	
“In	digital,	you	read	everywhere.	It	doesn’t	matter	if	you’re	on	the	bus	
or	 in	class.	And	you	don’t	even	have	to	spend	extra	time	reading.	You	
just	read.	It’s	automatic.”	PT1		Although	non-dedicated	 settings	outside	 the	home	were	not	described	as	 ideal	places	for	deep	reading	compared	to	the	home	or	dedicated	settings,	reading	in	public	 spaces	 is	 a	 very	 common	practice,	 an	 effective	 solution	 for	 giving	 some	
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use	to	waiting	time.	But	it	can	also	be	a	social	statement,	a	form	of	nonverbal	and	symbolic	 communication.	Lasen	 (2002)	 reports	how	 fiddling	with	 the	phone	 is	replacing	the	use	of	newspapers,	magazines,	and	books	for	communicating	that	one	 is	 unavailable	 for	 social	 interaction,	 and	 Fortunati	 (2002)	 highlights	 the	display	of	the	mobile	phone	to	express	social	status.			The	symbolic	aspect	of	reading	in	public	spaces	is	important	for	readers,	as	they	worry	 about	 how	 their	 actions	 will	 be	 interpreted,	 from	 the	 mere	 activity	 of	reading	to	the	content	chosen.	Our	participants	highlight	that	smartphones	give	them	unprecedented	privacy,	as	they	don’t	need	to	worry	about	what	others	will	think	 about	 them	 reading	 or	 about	 what	 they	 are	 reading	 (see	 also	 Hupfeld,	Sellen,	O’Hara,	&	Rodden,	2013).			
“That’s	why	I	prefer	reading	on	my	mobile,	because	not	everyone	can	
tell	 I	 am	 reading,	 they	 might	 think	 I	 am	 scrolling	 on	 Facebook.	 [...]	
There	would	 be	 a	 lot	 of	 comments	 in	 the	 classroom	at	 school	 [if	 the	participant’s	classmates	knew	she	is	reading	fiction	during	recess].”	HR2		The	social	dimension	comes	 into	play	 in	different	ways.	The	effect	of	 sharing	a	space	with	others	on	the	experience	of	reading	 is	multifaceted,	as	 it	may	cause	distraction	and	difficulty	in	concentrating,	or	it	may	provide	a	comforting	sense	of	company	and	belonging	(see	also	above).			
“I	 think	 I	enjoy	reading	outside	 in	 the	park	or	 somewhere	because	of	
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the	background	sounds,	leafs,	people,	I	like	that	there	is	something	like	
that,	 I	always	 read	outside.	The	 same	 thing	goes	 for	 cafés,	 I	 like	 that	
there	are	people	around	me,	that	something	is	happening.”	HR1	









specifically	social	dimensions	of	silent	reading,	the	present	article	nearly	exhausts	the	explicit	mentions	in	our	data	set,	with	the	exception	of	smartphone-related	social	behaviours,	which	were	discussed	extensively.	The	reading	practice	associated	with	perhaps	the	highest	degree	of	disagreement	was	reading	for	study;	there	was	at	least	one	person	in	each	group	who	reported	to	be	overly	distracted	by	sharing	study	space	with	others.	Finally,	it	should	be	noted	that	some	of	the	non-dedicated	settings	where	our	participants	reported	enjoying	reading,	e.g.,	beaches	during	the	summer,	also	entail	rather	intensive	forms	of	embodied	social	sharing	that	were	nonetheless	left	unaddressed	in	the	discussions.		Overall,	it	is	fair	to	conclude	that	the	students	in	our	study	spontaneously	testified	to	varied,	and	partly	surprising,	forms	of	immediate	social	awareness	in	their	daily	efforts	to	align	body	with	mind	across	reading	environments.	The	exploratory	data	reveals	a	certain	level	of	conscious	curation	of	literacy	practices	with	respect	to	the	purpose	of	reading	and	content	being	read,	an	emergent	skill	of	matching	the	right	posture	and	technological	support	with	the	right	content	and	social	environment.	To	use	Mackey’s	words,	the	experiences	captured	in	our	study	evade	the	“tidy	abstractedness”	(Mackey,	2016,	p.	166)	of	prevalent	approaches	to	reading,	which	tend	to	study	the	reading	mind	as	if	temporarily	decoupled	from	all	stimuli	in	the	physical	environment	(Kuzmičová,	2016),	other	than	the	text	being	decoded.		If	 embodied	 and	 social	 contingencies	 play	 such	 a	 decisive	 role	 in	 the	 reading	experiences	 of	 our	 participants,	 who	 were	 transitioning	 or	 had	 already	
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transitioned	 from	 young	 adulthood	 to	 adulthood,	 the	 possible	 implications	 for	practice	 and	 research	 relative	 to	 the	 more	 sensitive,	 less	 professionalised	younger	readers	are	many,	and	should	not	be	ignored.	To	name	just	a	few,	social	dynamics	 and	 embodied	 affordances	 within	 classrooms	may	 be	 explored	 as	 a	factor	 potentially	 affecting	 individuals’	 reading	 skills	 and	 attitudes	 to	 reading.	Physical	 libraries	 appear	 to	 be	 a	 vital	 type	 of	 social	 space	 for	 study	 reading	(Fallin,	 2016),	 and	 should	 be	 preserved	 rather	 than	 eliminated	 as	 digitisation	progresses.	 In	 light	 of	 our	 findings	 regarding	 smartphones	 as	 reading	 devices,	further	 studies	may	 look	 into	 readers’	 potentially	 changing	 readiness	 to	 read,	and	 modes	 of	 reading,	 in	 the	 very	 close	 physical	 proximity	 of	 familiar	 or	unfamiliar	others.		Finally,	heeding	Mangen	and	van	der	Weel’s	(2016)	call	for	integrating	the	social	and	 the	 embodied	 perspectives	 on	 reading	 through	 also	 combining	 research	methods	 that	 have	 traditionally	 been	practiced	 in	mutual	 isolation,	we	 see	 the	present	 exploratory	 study	 as	 a	 first	 step	 toward	 research	 designs	 wherein	participants’	 reading	 experience	 and	 performance	 will	 be	 observed	 and	measured	 in	 controlled	 or	 semi-controlled	 experimental	 environments,	 and	across	 different	 bodily	 and	 social	 conditions.	 Informed	 by	 in-depth	 qualitative	studies	 like	 the	 one	 presented	 here,	 such	 designs	 could	 provide	 generalizable	evidence	for	improved	practice	in	the	fields	of	literacy,	education,	library	studies,	and	reading	promotion.		
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